reality?) with implications ~or matters. of philosophical concern. AdmIttedly, nOVIce teachers need to understand that children will construct a personal reality that may be very different from a mature adult's views (Piaget's basic insight), but this does not mean that the developing child is fabricating a view of wor!d that is totally discrepant from an adult's perceptions of everyday phenomena. One key fact about cognitive development is that children do n:~e progressive gains in perceptual and cogmtIve maturity over time (ie from stage to stage, in terms of Piaget's theory). With maturity children do get a better and more realistic view of the world and its wonders. The views of the scientific realists do need better representation in texts of this type. The debate between scientific realism and constructivism (prevalent in current work in the philosophy of science, such as that by Boyd, Gasper & Trout (1991) and others) needs better representation in this and other educational psychological texts. The recent work of Flavell, Miller and Miller (1993) in the cognitive psychology field could be used to counterbalance this doctrine.
My concern is with the chapter on exceptional children. The authors expound the view that one should define this subject matter in terms of the definition of creativity and high intelligence. They concentrate on divergent and convergent abilities and then use this framework to analyse the needs of children with disabilities. In this they have not succeeded. The resulting chapter is a distortion of reality (my preference for scientific realism is not clearly apparent) and will not assist the students to understand the basic concepts and legitimate solutions to major problems in the field of educational psychology. As well, there is no meaningful distinction between the concepts of learning disability and intellectual handicap. I found this chapter the weakest in the book.
Overall, this text falls into the highly recommended category. It is probably the best book on educational psychology available in print and is ideally suited to Australian students. The th~rd edition is immeasurably better than earher editions. It is not without fault, but the few weaknesses it does possess are compensated for by the high quality of the exposition and exemplary coverage of psychological concepts. Students of education will gain a great deal from this book if they delve into its pages and critically analyse the content. related to labour processes, capital accumulating strategies in the private and public sectors and class conflict. He claims that 'postmodernism' makes empty gestures of 'resistance' while alternating between bouts of nostalgia and pessimism ' (p.197) .
In regard to education, Frankel argues that both the dominant 'dry' and Accordist education prophets share a similar disastrous free-market agenda. From different perspectives, both want to build appropriate 'human capital' strategies such as skill formation, training, core curriculum and narrowly based notions of vocational education. He argues that 'education and work are being synthesised into a life-long process of credentialised competition for a declining pool of full time jobs that no longer hold out the promise of life-time durability or security' (p.295).
In the case of the Accordists, they hope that a restructured education system will enable workers to enjoy the benefits of a modernised competitive capitalist economy in which old-fashioned class conflict is replaced by a technocratic meritocracy of precise skills and qualifications (p.296). A m~jor problem in Frankel's view is that the obsesslOn with narrow vocationalism and training overlooks the major fact that the private sector has consistently failed to provide sufficient jobs, no matter how well trained and credentialised the students may be.
In contrast the' dries' want a deregulated labour market combined with the further rationalisation of the public and private sectors, strong anti-union policies, lower wage rates and more casual work. The dry education prophets want to see grea.ter standardisation of curriculum content, a regressIve voucher system, loans, and the re-establishment of elite universities (p.297). Frankel believes that so far the Left and social movements have failed to deliver an organisation and pedagogical strategy that can effectively counter both the Old Right and the new economic rationalist (p.303).
Frankel argues that 'while there are many successful corporations, few are known for their democratic structures, let alone their commitment to equality, justice and tolerance of views that contradict management policy'. For him, a public sphere that depends on educational institutions such as those being shaped today will inevitably become 'culturally impoverished, mean spirited and barren' (p.306).
The arguments in this book are both compelling and unsettling. The style makes the book accessible to a wider audience than is possible with most academic writings on such important matters.
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Frankel assembles his arguments in a precise, direct, and persuasive manner. While some readers will find cause for pessimism others will see an opportunity for building alternati.ve social, economic and political values and practIces. In this way it may be possible to challenge the dOminant prophets more effectively than has been the case so far. This book is a very good start.
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